


This Training is not part of an official Hertfordshire Steps/ Therapeutic Thinking refresher. 

This training has taken information, inspiration and documents from many sources listed 

below:

➢ Hertfordshire Therapeutic Thinking

➢ Paul Dix (When the adult changes, everything changes)

➢ Teaching Puzzle ( A Family Links Programme)

➢ Add-vance 

➢ Anna Freud  

We will look at the following key areas:

❑ Behaviour and its function 

❑ Responsibilities 

❑ Discipline & basic needs

❑ Attachment 

❑ ACE’S & Trauma 

❑ AS & ADHD 

❑ Why we do it?

❑ Behaviour is a curriculum subject – Teach it

❑ Relationships 

❑ Consequences & Positive re-enforcement  

❑ Consistency 

Important Notice:





What is Behaviour?
Look at Behaviour as Communication 

 The way in which one acts or 
conducts oneself, especially 
towards others

 Anything a person says or does, 
which is everything we see or hear

 How you act or conduct yourself, 
especially towards others

 Everything from the most 
prosocial to the most extreme 
antisocial 

 Over half of our communication is 
non verbal. We all use behaviour 
to communicate in pretty much 
every moment of every day. Babies 
may cry when hungry or wet, just 
like we as adults may give a 
lengthy yawn when bored.

 https://www.brighthorizons.com/r
esources/video/behavior-
communication 

https://www.brighthorizons.com/resources/video/behavior-communication
https://www.brighthorizons.com/resources/video/behavior-communication
https://www.brighthorizons.com/resources/video/behavior-communication
https://www.brighthorizons.com/resources/video/behavior-communication
https://www.brighthorizons.com/resources/video/behavior-communication




How do we describe behaviour?

 Behaviour which is 

positive, helpful, and 

intended to promote 

social acceptance

 Characterised by a 

concern for the rights, 

feelings and welfare of 

other people

 Behaviour which benefits 

other people or society

 Behaviour that causes 
harm to an individual, the 
community or to the 
environment

 Behaviour that is likely to 
cause injury, harassment, 
alarm or distress

 Behaviour that violates the 
rights of another person

 Behaviour that is contrary 
to the laws and customs of 
society

Prosocial Definitions: Antisocial Definitions:



How do we talk about unsafe/ anti-

social behaviour?

Difficult Behaviour:

Behaviour that is 

antisocial, but not 

dangerous. 

This is often behaviour 

that is challenging for 

adults to manage.  

Dangerous behaviour: 

Behaviour which will 

imminently result in injury 

to self or others, damage 

to property or behaviour 

that would be considered 

criminal if the person was 

the age of criminal 

responsibility, such as 

racist abuse.



Function of behaviour
All behaviour has a function.

Function is what the behaviour is communicating.

One behaviour may have more than one function.



Function of behaviour



- promote prosocial behaviour 

- manage antisocial

- difficult or dangerous behaviour? 

- what might behaviour be communicating. 



All staff should focus on de-escalation and 

preventative strategies rather than 

focusing  solely on reactive strategies.





*Behaviour is a communication.
What does it tell us??? 





The key areas:

They are the driving force behind 

implementation of policies, plans and 

procedures

They need to be informed by the staff 

working in close contact and that have 

strong relationship with pupils. 

 Leadership need to believe in the ethos 

to help it imbed in the school

Leadership and management:



The whole team need to create plans for 

individual pupils, this enables it to be well 

informed and have a better rate of 

success

 It is everyone's responsibility to know and 

follow any plans and policy in place for 

young people

Plans and policy allow consistency, 

accountability and measured responses to 

be actioned when needed 

Policy and plans:



This can be provided from internal staff 

and from external agencies, all training is 

key

 Supervision is key to keeping the whole 

team working consistently and changing 

the plan as and when needed

Training will need to be updated 

continuously to ensure all staff have a 

confidence in the strategies they are 

applying.

Training and supervision:



Looking Behind the

Behaviour. 



Attachment Theory 

Attachment disorder is a 

broad term intended to 

describe disorders of mood, 

behaviour, and social 

relationships, arising from a 

failure to form normal 

attachments to primary care 

giving figures in early 

childhood. 

Such a failure would result 

from unusual early 

experiences of neglect, 

abuse, abrupt separation 

from caregivers between 6 

months and three years of 

age, frequent change or 

excessive numbers of 

caregivers, or lack of 

caregiver responsiveness 

to child communicative 

efforts - resulting in a lack 

of basic trust.

A person's attachment style is permanently established 

before the age of three. 

A problematic history of social 

relationships occurring after 

about age three, may be 

distressing to a child but does 

not result in attachment disorder



A person's attachment style is permanently established before

the age of three. 

Attachment Theory 





Adverse childhood 

experiences



Adverse Childhood 

Experiences

In a 2014 UK study on ACEs, 47% of people experienced at least one ACE with 9% of the population having 

4+ ACES (Bellis et al, 2014).

Adverse Childhood Experiences (ACEs) 

are “highly stressful, and potentially 

traumatic, events or situations that 

occur during childhood and/or 

adolescence. They can be a single 

event, or prolonged threats to, and 

breaches of, the young person’s safety, 

security, trust or bodily integrity.” (Young 

Minds, 2018).



Adverse Childhood 

Experiences



Adverse childhood 

experiences



Our Brain



Childhood trauma and the brain



Trauma 

Psychological trauma is a type of damage 

to the mind that occurs as a result of a 

severely distressing event

Trauma is often the result of an 

overwhelming amount of stress that 

exceeds one's ability to cope, or integrate 

the emotions involved with that 

experience. 

A traumatic event involves one's 

experience, or repeated events of being 

overwhelmed, that can happen in weeks, 

years, or even decades, as the person 

struggles to cope with the immediate 

circumstances, eventually leading to 

serious, long-term negative consequences.



Early 

experiences 

of trauma

 Children may have early 

experience of trauma at a 

time when they don’t have 

any words.

 Therefore, it makes sense 

for these children that the 

only way they can try to help 

us understand how they are 

feeling, is through their 

behaviours.



Childhood trauma and the brain



What you might observe in children with 

developmental trauma.

Difficulties in:

 Forming and maintaining relationships - peers 

and/or adults

 Forming a positive self image

 Managing stress

 Information retention and problem solving 



What you might observe in children with 

developmental trauma.

Responses to stimuli:

Dissociation (Freeze)

Aggression (Fight)

Run and Climb (Flight)

Hypervigilance (on alert)

Overwhelmed (by sights, sounds, touch)



Keeping In Mind the Ice-berg approach to ADHD & Autism 

We must try to keep this in mind when faced with young 

people’s behaviour…….. it is tip of the Ice-berg





ADHD Brain 



ADHD brain





Autism
Autism affects how people 

communicate, and how 

they see the world. 

Autistic people have particular strengths 

and difficulties. 

Autism is a spectrum condition, which 

means that its different features affect 

people in different ways.



If you are autistic, you may have 

difficulties communicating and 

understanding other how other people 

think, feel and behave. This can affect 

how you make and keep friends. 

You may have really specific, strong 

interests that you enjoy. You may prefer 

set routines, and find change more 

difficult than other people seem to do.

 You may have different sensory 

experiences to most people – either 

hearing, seeing, tasting, smelling, or 

feeling things more strongly than other 

people, or enjoying these experiences 

more.



Autism 



Autism



What this 
means for our 
young people:

 They may not have 

the capacity to access 

the thinking part of 

their brain. 

 This means they will 

not be open to 

reasoning or 

recognise the 

importance in 

education and 

learning. 



➢ In these situations we need to take this 

into account when dealing with young 

people in crisis.  

➢ The crisis may not be a big issue to us 

but it stimulates the basic need in the 

young person. 

What this 

means for our 

young people:



 This is why young 

people need to be 

looked at as a whole, 

taking all the things that 

affect them into 

account.

What this means 

for our 

young people:



Maslow (1943, 1954) stated that people are motivated to achieve certain 

needs and that some needs take precedence over others. Our most basic 

need is for physical survival, and this will be the first thing that motivates our 

behaviour. Once that level is fulfilled the next level up is what motivates us, 

and so on.



Why? What?



“A crucial influence in the development of an inclusive school and 

education for inclusion is the teacher.”

“…..it is his/her knowledge, beliefs and values that are brought to bear 

in creating the effective learning environment for pupils. The way in 

which teachers carry out their professional activity will have a profound 

effect on the extent to which their pupils learn the attitude and values 

associated with inclusion.” (Reynolds 2001, 466)



Externalise Internalise 

Healthy inclusion:

…‘Providing an inclusive setting that promotes equality of opportunity does 

not mean that all children should be treated the same, but that the unique 

skills and abilities of each child should be recognised.

EYFS 2012





You are somebody’s 

hero, so step up to the 

plate or get off the team.

                                                                               

David Bouchard



Middle ground:

“Holding high standards without providing a warm 

environment is merely harsh. A warm environment 

without high standards lacks backbone. 

But if you can create a combinations of high standards 

with a warm environment it will benefit all students, not 

just high achievers.”                                       

                                                                     Lee Jussim



OR



Behaviour 
that 

challenges 
the Adults.



Discipline definition 

The practice of training people to obey rules or a 

code of behaviours, using punishment to correct 

disobedience. (noun)

Train oneself to do something in a controlled or 

habitual way. (verb)



Discipline

External discipline = Controlling behaviour 

Internal discipline = Teaching behaviour 

To create long term change we need to 
understand, not simply supress the behaviour 

Teaching behaviour is a journey from childhood 
to adulthood. The younger we are the more 
external support we require along our journey. 





Early 

Years

Primary Secondary Further
Education

Life

5%

Internal

70%

Internal

80%

Internal



Teach it how you would for any other subject. 

(Think about it, plan it, deliver it, revisit it and 

apply it.)



Teaching behaviour can

- Help young people grow into 

productive members of our 

community

- Help young people develop more 

internal discipline and more internal 

motivation

Creating

- Better chances of success

- Long term positive change





Positive Discipline 

Pupils need to learn what behaviour is okay at school 

and what is not. Positive discipline focuses on praise, 

rewards, giving choices and consequences, 

negotiating and sharing responsibility. There are also 

fair consequences for poor behaviour. Negative 

discipline uses punishment and fear, is stressful for 

everyone and is not effective in the long-term. (The 

Teaching puzzle: your social and emotional learning 

guide, p11)



Relationships: 

“Your success as an 
educator is more dependent 

on positive, caring, 
trustworthy relationships 
than on any skill, idea, tip 

or tool.” Eric Jensen

“It is teachers who have 
created positive teacher 
student relationships that 
are more  likely to have 
above average effects on 

student achievement.” John 
Hattie

“Students don’t care how 
much you know until they 

know how much you care.”  
(Adapted from Theodore 

Roosvelt)

If we laugh, it increases oxygen to the 

brain via the diaphragm hitting the Vagus 

nerve. This leads to feelings of increased 

contentment, concentration and learning. 

So a relaxed, laughing child is more likely 

to concentrate better and learn more. 
(Shankoff, J. & Meisels, S Handbook of Early Childhood 

intervention. 2000



Building relationships is key.
 Children and young people are often a reflection of 

what they see, hear, feel and experience. (This can 

be highlighted by using the Hertfordshire steps 

roots and fruits exercise)

 As adults working with children and young people 

we are often the other side of that reflection. 

 Think about the experiences that we use to create 

sustained positive feelings with children and young 

people. 

 https://www.youtube.com/watch?v=F23ak31YnTI 

We need to be the 

change we want to 

see in young people.

https://www.youtube.com/watch?v=F23ak31YnTI
https://www.youtube.com/watch?v=F23ak31YnTI


We are only Human:

Self care is important.

On aeroplanes, if you have to use 

oxygen masks you are instructed 

to put on your own mask first, 

before helping children. 

Caregivers that nurture 

themselves are better equipped to 

nurture others. Burn-out and 

stress are the result of ignoring 

the basic needs of the self 



Connection before correction

Consequences and behaviour management take an approach of 

“relationships first, then rules”

“it is the teacher’s own behaviour that has the most impact on the 

classroom” - Paul Dix

Paul stated that the qualities that a teacher should exhibit are 

fairness, unconditional respect, compassion, praise, empathy, 

listening and encouragement. We are modelling the types of 

behaviour that we would want to child to have and demonstrate 

throughout their lives.



Consequences 

Protective 

consequences 
Removal of a freedom to manage 

harm

(Example: Today we cannot play 

on the trim trail because we are 

not using safe hands.)

How do we do this in reality of our 

classrooms ?

Educational 

consequences 
The learning, rehearsing or 

teaching so the freedom can be 

returned

(Example: A conversation with the 

young person about why they 

need safe hands and a practice 

session not at a busy time.)

How do we build this into our 

curriculum and school day?





Thinking about the climate of 

your classroom.

We all need boundaries- but we need them to be clear 

and consistent. Routines are paramount. 

Fair, firm, kind and consistent boundaries help pupils 

to feel secure, safe to explore within the limits and test 

them; this leads to confidence, an ability to try things 

without taking foolish risks and respecting others. 

To much freedom can be scary for young people, they 

may feel that no ones cares enough to take charge. It 

may also force young people to behave in extreme or 

dangerous ways to force someone to take charge and 

restore safety. 



Consistency is key.

(8.15 minutes) Paul Dix



We need to have practical 

plan/manuals for pupils.

We need to provide consistency for pupils, the easiest 

way to allow all pupils to be treated the same 

(consistently) by all adults who come into contact with 

them. 

This is done by the whole team around the young 

person having time to discuss behaviour and all 

strategies that can be used to encourage pro-social 

behaviour. 

The following slides show examples of a plan to 

promote pro-social behaviour and challenge anti-social 

behaviour with clear consequences. 



Motivation is part of our 

toolbox.

What does 

motivation look 

like in our 

schools. 

• Who 

• Type

• When 



Positivity can make a big 

difference. 

Positive relationships with others 

and feeling good about ourselves 

releases natural chemicals (such as 

serotonin and oxytocin) in the brain 

that helps concentration. Like plants, 

humans will struggle in a difficult 

climate and thrive in a nurturing one.

We have to be prepared to 

see past some of our 

cynicism and that we are 

meeting a need not 

rewarding negative 

behaviour.

Happiness can be found, 

even in the darkest of 

times if one only 

remembers to turn on the 

light.

Dumbledore

Flooding young people with 

praise and planting the seed to 

positive behaviour choices can 

really work, but they take a team 

approach.





A different point of view??
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